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Rule and Practice in Language Learning

Park Seung-Yoon
Dept of Basic Studies

<Abstract>

For its relevance to the nature of language and its insights into second language learning, the
process of a child’s first language acquisition has been a target of deep investigation in linguistics,
pure and applied. On the theme of how a language is acquired, however, no agreement has yet
been reached between the two schools of thought; namely, structuralism with habit formation
theory and transformational cognitivists of rule-governed creativity.

Based on stuctural linguistics and behaviorism in psychology, the habit formation theory interprets
human language learning a mechanical process of habit formation through imitation and reinforce-
ment. Placing much emphasis on unconscious practice, it denies the importance of intellectual
analysis in human language acquisition. On the other hand, the transformational grammar and
gestaltpsychology-oriented code-cognition theory stresses the creative, rule-governed aspects of
language Jearning through internalizing the code of the grammatical rules of a language.

Tracing the origin of these two controversial ideas of habit-formation and code-cognition back in
philosophy, psychology and linguistics, this paper purports to find out the possibility of incorpora-
ting these two themes into a single coherent theoretical framework of language acquisition. Additio-
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nally, some incongruities are found between the actual phenomena observed from a child’s language

acquisition process and the views held by the current theories of second language learning. These

incongurities have been studied under the topics of error,

grading.

grammar development, interference and

I. A =

ofglole] o]l g ATE oA Fe
T AFFoERA 2zle] P e °d°1°1 2
(nature)ol] ol g &3z} o5 & -3k 7,
qd A/ 2 Fagel ol HAdx sith 18
A7) @ Herder o] oloj7] el xbgt o Tl 4] 194
7] von Humbolt &] glef e} AzbA Ao 2k 7@
ol F qdo] 5L FAEe] Fo A o] s
stort ol g AT AT
ational grammar)e] A} 2AH 0 & o] Fol x| )t}
2 F7hA] ofglele] wmae] FEo W of -]
ATE AR AL dElete] o]k & Aol ¢
o} olofe] BAo] xbgk qlo} sl o] o] okt &
webe] mA Fobx FAER Aeksl 4 gl s
= T2 4¥E(empiricism)el® ®E b
#Ewal A S ds 9= §he] & (rationalism)
th o] E 7yl 17A17] ol AT Hate] ¢
Fi o) F3 gl 2 E(empincism)st §HE B

4

Ll 4] o] &(transform-
7

A AN ARAE AL T 2920
4 FARE AL Gractice)st B Aot

o
Feloll & st ﬂﬂoﬂ 5%}@} » om e 1o
}= A e (a priort truth)7F &R g 574
2. 174]7] Descartes, Leibniz, Spinoza ¢} #-2
FEe] o] oA Q

QL
2

S
s

ghe} & (rationalism) -

1 2ol Al Abz(thinking) ¥ w4 (introspect-
ion)e] FoA-g Az s ® 43 (experience)
nrkE o] A (reason)e SFAY AT Al A el A
Fob Hgeh o Fe Azl o A At e
Arele] kA g ql Al qlejrb dFe A%

%-(mental process)ql-& ZFzs-dvh. 184 7] &

E2 ol gk e E& ubbeln 28 YM% 2
o 2] w] 5wl of A (association)ell <] & 2FE
)

ol ghlem shibsh} FA # ':]"“— zfﬂ%(empiri-

% ool Bozm ok, zEm wae] FEA o

ol R = o] slwe] FEFAAA A AN A %‘E. ‘*47%% sl WAL dEpe] ddom vl
WA e uivh ] e g qdFEeek & A A V) 9wl A] 7k 7] sk(sensory motor system)o & i -F
%etel o -} EAE AT S ®

(1) Chomsky < 4% F-gol A% ool 8] wiel i) b wFHel 2% ol g

T E

’°‘]Lrﬂr§'— "“2}5 = ’ﬁ_/ﬂ 4] 2] (innate knowledge)e] whit =g-¢

&ed Fr] @ o]k, 3z ; Noam (,homsky, Aspects of the Theory of Syntax (M.I.T. P ress, 1“05), PD. p. 4759
(2) Pcter Salus, On Language (Holt, Rinehart & Winston, 1970)%%] J.G. Herder, Essay on the Onigin of Language

(pp. 148—166),

Wilhelm von Humbolt, Introduction to Concerning thc Variety of Human Language and Its Intluexce
on the Intellectual Development of Mankind (pp. 178—198)
(3) )52l 2] mind, reason, thoughtof ztetel: chg-g

iz

Az, Noam Chomsky, Language and Mind(Harcourt, Brace

& World 1968)°] past3-2 (pp.1—20)7 Susanne Langer, Philosophy tn @ New Key (The New American Library,

1951), pp.15—33

(4) Tabula rasa °] ¢] ¢]2] & 5
Linguistics (Harper & Row, 1966), p.62.
dealing with object themselves.”

(5) Susanne Langer, op.c¢it,, pp.15—33

#-o) v} Descartes ] ‘Cogito ergo sum’s&
“Our mind is a clean shcet, as though we obtained our capacity for

vy 5 = 7@ o] tf. Noam Chomsky, Cartesian
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o mabad gl aeelel o, =l A A
g e FYSe] de Ady wutdw 4
2 o] AGFgAm ofe] et A
(gestalt psychology)®} & -% % #] ¥ (behaviorism)
9] ko] wbd ok HEAE LS WE 4 v} 3+

W-e zbzbr|3k(sense organization)e] 4l Ao
sgov Feom 47 HAH 4 4= e =¥
o A delvtm gz Abamelizrh A EXfAz ol "é
A @Evh ol B rEla] Ad A A LA

tx] wpabe] sha-gk # i-(overt behavxqr)WPvf’« o
Fo] Aoz Arqlvk. Watson o2 1] Pavlov
o] A& o) e g A ul-$-(stimulus—response)

4] &-g- A & Skinner 2] operant conditioning theory
2 o) &g A o - A He 9  (conscious-
ness)e]r} of AH(image)st - Ad L A4l
shabajel e ste] ofofol Al A} Arkw A7
& g vF. “Watson regarded mentalistic concepts
such as consciousness, image and the like as
having no place in a scientific, objective science:
Rather, investigation is to center on the obser-
vation of overt stimuli and responses.”® w4
(introspection)e] o] ¥ & od 49l 4 5 4
gl gho) Buke Fm Q] Aol E gl late] o] F
AT, FRAPTe AfHe HE @ e

gkl Aty o)AMY E FoeAstn AAFEA
o AA #HEe sumA el oheh, FEX A
o} 3 -5 2] (purposive)sl #7148 FF& 24
A =4 shebabelsbg vk, o) Aal £2) 4] oo (holism)
£ Q7] T ol Al o) ojihi= ¢) %) 4 & (cognition)
3} 22 B35 (mental process)¥ .44 EF ¢
dov ™, ghelre] Hetel 43 (intuition), §-
(insight), 344 (abstractness)s} ¢ 7d £ of
Al e Faadan vt

A AT ol g 25 Qoo A
7k 9)0] wElH = AL gFakr g Aekd k. 204
7] %.7] Bloomfield ¢} Saussure 3 A 3B &ke] o]

ol F&F-9] ol o] F(structural linguistics)-&- Q1
o} 7} #}r}9] & F(verbal behavior)e]n] & ¢zt
#5580 wldAAE g AAF—ab-S(stimulus-
response) A o] A 7} s} (reinforcement) -
Sqvhn Fgsdch Tz

EAH o w

8 5
Felo) sl 7k o
1A § el 334 (mechanical
o8 And Fg ojd v St
T o] B= o f(practice)o] F g sh9d ), ®©1957
il Chomsky 2] Syntactic Structure = 204]7) %
LI & HEU TET g g =
34l ,] °]?i‘>P. 2% S35 A8 g
& 49 Wy ¥ (transformational grammar)e)
qlefol ¥ wal olol450] ¥ §he] & (rationalism)
s+ ol 4l 8] ¥ (gestalt psychology)e] 43 %x
1;].' M o] Ho Qlzke]l ol $55o] T Erow o
53 kbt ob e} shute] Aaskgeln qf
HE el 5% sHeAl sk QSR vl F
40 welol sRAla efednts] e o] olztel A Y
3] el o] %57 (innate cognitive abilities) % v} &}

of 5
process) 4

N EE& pad

3
e r«.}o

FaH = ".17}"1 del{riel dHd 4 grtw 5
’91?“:?' Se Qolt shatel FAAAN 4
& g ] A ¢] ) ] 3} (internalization)>} 91

3
oH:%—eq gelehn

A 7ok,

2. PxEe HEHEDN & (practice)
el A A Ql Ql d 4-e] shrbel Habelvha
& TaF] AP BAES Az Ao 5 175_ 4
2bEtat wbg-o] kAo g Ak FEo] & ¢
'3? well ) dmd 4= Qleka Al s}kl o, a0 Sklnner
Iv}“‘l #Hze] operanti Uz P& $r5

ul x}F-(stimulus)e] -
ﬂ‘ﬂ. uP—»Cresponse)—s: Rl sz o] gl
M4 (reward)g o] A g 4o 7)sl(reinf-
orcement) oA o o] | o]
e #Fe 2 2744 (conditioning) ks o]
o}, an

ofxm olell H%i-Aq

(6) F. Bosw & R.Di Pmtro ‘Instructional Strategies: Their Psychalogical and Lingumistic Basis,’ IRAL VIII/1 pp. 5—10.
(7) ibid. p,8 “Though gestaltpsychlogy has succceded mn overcoming molecularity and 1n assuming a molar orientation,

it has retained a basically introspectionistic {ocus,”

(8) 1L.Bloomficld, Language (George Allen & Unwin, 1933) p.34 “Language 1> a matter of training and habit,”
{9) K.Chastain, The Andio-lingnal Habit Theory vs. The Cognitive Code-learning Theory, TRAL VIlI/2, p. 100,

F. Bosco & R.D1 Pietro, op. cit., pp.9—10.

(10) B.F.Skinner, Verbal Bekavior (Appletion-Century-Crofts, 1957), p.10 “We have no reasan to assume that verbal
behavior differs in any fundmental respect from non-verbal behavior, or any new principles must be invoked to

account for it.”

(11) Pavlov 9} 3 £ 3} o] E(classical conditioning theory): operant ¢t s}t win] Skinner ] & 73 278 ol &

(instrumental conditioning theory)®} -5 #}t}e
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2} o] o] ] 23 v 3. ;\}o] ol ozl
(association)-&
e 2T AR oA
ol e g AF—uk-g-ol
o} shed sk golA A 9% ~
ozl slFe] 50| AHThn Mw az
T272] ol *%Lol WA= Fe P Fe
1z “gloli= kel <FakAl Aol v (Language 15 a
set of habits.)”eli= zlo]th, BB mFo] ZHE.0 g
w 2ol zhale] sbggl e A=Est wkg zAls)
e o] FolAul ek mFolE A4 M
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.
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=
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Al 0] 1)

M

A
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gold Aol A& oA LA, EFA o B o
Fol 7l AAY dFo ] FER shhe] frakal A
5 A stz Aoleka AAdT. FA6 f4 B
Aol AAFEE A LB o Fe] F50]
A E o] Fol Ay AmE HF FAel olrel
Fel A4 qieldg 2] o (practice)ule] = ¢ shvt

o gk

“The command of a language is not matter

(12) ol ] & X}EG z70 AYpo] BE47Y HHYE
2 Aol 25 /‘hﬂﬂ‘;l‘
(13) Karl Dll]er. Generatwe Grammar,
1971), pp.12—14
(14) 1.Bloomizeld,
bz 1 F.Bosco & R.D1 Pretro, op. cit., p.12.

(15) Karl Diller, op. cit., pp.19—20.

g ebel %

alzt Lol A] 5= cxtrapolate sFiL
molecular strategy ol 2] E 3 9lch

Structural Linguistics,

o
il

of knowledge;the speakers are quite unable to
describe the habits which make up their langu-
age. The command of a language is a matter of
practice” %

T-ZF2] o] sro] ulAl$-1= & F
o3+ 2 & Aol sk (Languages are d1fferent )
Aol ek 69 mA eleje] als AR Aol
Felo] we, ofal, ¥ Fzob olehs v A%

o Aot zir 5 P ul el (mterference)ix:

ooyl cha ffﬂ-ﬂ-w ST DI s s
ol 442 Aot ofol] ] S-akis sl Fole] Al el o]
wipeie] ale] 7ﬂ°4£]°1 oAb F0] el
of wFole] ofir et AT ol Falh
SAlsk A el Ee JSuth YA u
£ g, ¥, elgel Washhs Aelth whebq

8] 5o] %Eﬂ o R
=1-3-8] 7)4 7] #+4 (a mechanical process of habit
A o] &9 on] Us ‘7‘}_:‘;9] 48
overlearning ¢] =56 o] 2= o <ro] ol

98 o] ¢lrvl. “Language learning is
overlearning; anything else is of no use.”{?
Hockett & <l zko] olof & Ab&-ghohz bal7b wf
houbs-e] s glo]wd sl ol o] F-x 2] {-F(analogy)
v} o uk3l(generalization) s} 2 wFwl o] Fgkgk of
o £8 % 7t s Ao o] Sxlvhm grud

formation)e] 2}-3
of] A =

srEe
=<

3. giz2| Z(rationalism)3t 73| (rule)

Chomsky 7} Cartesian Linguistics(1966) 3 Lan-

guage and Mind (1968)%-ol 4 <lojHSo =k

W T e ghe g wal ol 25 Ad R
st wbg 27 sk o7 FlAlA el FFel e
w2 v g wbol gbrh. olzbelAlE 2T A}— aE vk
A skE AAl(mund)o] la o] Hale] alzkelA|
del 5% 7Fssbil e d3dAd  language

Ao FAsA el w5l
tz U F, Bosco & R.D1 Pietro, op. cit., p.7
and Language Learmng (Newbury House Publishers,

Outline Guide to the Practical Study of Foreign Languages (Baltimore, 1942), p.12.

(16) Wilga Ruvers, The Psychologist and the Foreign-Language Teacher (The Univ. of Chicago, 1964), pp.10—20.

K.Chastain, o0p. cit., p.100
(17) L.Bloomfield, Outline Guide (1942), p.12.

(18) Charles F.Hockett, A Course in Modern Linguistcs (The McMillan Company, 1933) p. 145,
vk MceNell & ofglo] 7+ 1_%01
verbal play 7}
‘Developmental Psycholinguistics” in Smuth & Miller ed. The Genests of Language(MIT Press, 1966), p.72

spcaks, he 1s either mimicking or analogizing.”
o114 waro] olulzh Aukel verbal play o] ¥ ol
McNeill,

"Whenevcr a person
Sel A Hel P mypdad ¥

w59 TSJ’ 2ozl TZJ'Q}E}' Davnd

5o

— 68 —
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universals i # Fsbe] ol ofzle] wisl Fal e
Yo of 915%01 o $+5°] 7ksdlcta Descartes,
Leibniz, Humbolt o} & ghe] 5ol alg¢ 44
t}., Chomsky ¥ o o 8 (linguistic performance)
9} o1 of % (linguistic competence)zr T g F0m
i alod ol &b qlel Rl & alzkel olelFd
L ulrbo B o] o] Aok “?E I ’Mﬁ’. Tzl o
ol go} olejFae]l Fyhd F ol ool de
g A 3R Alefeta ﬂF"dfT“

ghe] ExbEs] ol FHol Ak o & & Frk
Z geks - genl sk “adelsk A o4

z e 5] 4 F 239l 4 (rule-governed creativity)e]
g ok, Chomsky = W, Wb, #4349 %
Al o] 23k 1A (segmentation), -5, 3]
(substitution) ¢+ 2+ taxanomic linguistics o} ]
e T defwdo] AF FRF o)L ey
FEE Aol 445 A9 e vk g
WA ke Aol F5E ¢ dolel FAssl P
A A E w8 &ol W4 8 (internalize) A 5] o 2A o
Folzl vty F%skx k. “His normal linguistic
behavior cannot possibly be counted for in terms
of stimuli control, conditioning, generalization
and analogy, patterns and habit structures, but
the preconditions for language acquisition and
the perceptual foundation of abstract systems
of internalized rules.”@®

HE shbe alzbe Hadem olelFdel gl

+(uniquely built to learn languages)”= 3]¢] t}.

qdols] ®d 4 (universalty), alzkE-§29 olof o
3 gy o] BONg R A Azt ool #
S5Y e Faxel Aol ohdel AAH o FoA
e o] e, @

A dF 5

o] g}k & o] & sz Wyt Ae ZF
o AR g ohgeh o] AW ek ofgel i A
7] 7F A3 A o2 x ] v o] x} linguistic universals
o Aubg F do)55FA (LAD)Y® S ez =
7l Al ot eI g (T olgleli= g&5ef) &

ol Al #}7]7F Z-4= primary linguistic data & 3¥]
Azl B R FIAMAE Ak "ok o] AF
A AL fAe By, ubdo] ofel oz A
Ao of &g e} @el o]zt B9 Ao FEH o ot
of o] Fojth, ofge]iz o] AN AL of &3t
we E4 A9ds AEstE 444 e i
A S Jele] 2o BYE bR £ A A (adult
grammar) 2 AN A vrbA Eel, o] gk FAel o]
Ful Al A G Al Pl A el e A s}e)
Al "ok delvh, 2 o] Ay A FHAAt
ol gle] el ¥4 qlo] A4 %% F creative use of
language & 7F5A vz zle] ok,

a3 ol el & BW'r‘= Asbe 2bo]loh AR 0B
Al 3 elnd Aol F A E o] Eube] Fojx =
olo] 2t & Fol A 34%"191 FgAAE w8 e o
Aak A7 =8g sl 2eja o] A
B 34 FHAA R FdE 5 2 Aol
o, el 8l Fe] FE& 2] AdE ERE AL
A ol ofe] el gl e FHolok Fut
mael el %o 2 9Fe F#5L BF BRI
ool FHAMA L ovl WA & Hel & Aol A
Nars BB mele EalAld A 2 HeldAb
4 3yt oF #Fw @ E-7] (motivation), primary
linguistic data ] A& =lo]7F FAs HAS
of mFo] 9} olFole] lojsA st el A co-
ordinate bilingualism ¢] 32 & JA4 T+ & A

o] 1;],. (28}

(19) Noam Chomsky, Aspects of the Theory of Syntax, pp.4—5.

(20) N.Chomsky, Cartesian Linguistics, p.73
Ao N,Chomsky, Aspects (1965), p.57 3=

(21) Erich H. Lenneberg, ‘The Biological Foundatmn of Language' in Mark Lester eds Readings in Applied Trans-

Sfermational Grammar, pp.3—20 o1 OL«] Bz q
pp. 3163} Karl Diller, op. cit., p.27 3tz
(22) ol gl A«fAlx Chomsky =
develops trom w1thm

Humbolt & of gk-¢ o] wkgkek Humbolt o) ¢ shd “language

- 1t will develop of its own accord by processes more like maturation than learning.”

17LE-#-9] ale] ¥ o) 3bste] & N.Chomsky, Cariesian Linguisties,

not taught but rather

N.Chomsky, Language and Mind, p.67. N.Chomsky, Aspects (1965), p.51 3=z

(23) LADsz} language acquisition device & 2] v} gich.
(24) David McNeill, ep. cof.,

repetition does.”

pp. 7172, “Apparently patterns weigh more heavily with children than frequency of

(25) ol (inteference) = F& TE&FA4ql iele] Newmark+} Reibel & wi#le] Erli= Aoy are] £x8 Farst

A gtk B2 :4.3) ZFe]) Folsh deinlm $4

(26) coordinate bilingualism o] z}-8}e] C,H.Osgood & T.A Scbok, Psyckolinguisicss (Indiana Univ. Press, 1963), pp.

139—146 # =
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(1) Correct response vs. Error : Fz5¢] 7
EBAEL ST 5 YelA 2 (error)e]
A A AA s oF gohn A Assed w4
ERER

o

02

2] teaching materials &

Fy -

oX,

fo,
o

o

2 go oy
o M ol
[
v & !
g o
o
k)
M,
i
2
]

&2 wfn
=,
ojo
it
o
=
-
Q
~
(0
s

ok
vy
f
I
49,
_O‘(_,
2

PA

e - O =)

mechanical process of habit
doj kel A ¥ Rl

©] unconscions,
formation o] ef3 B= Z2E9
o}, @8

) 2ule] ol x| &xb
error ok R A So] 9 Fo] =
WhE 2 270 error 238 v o] ol

et
O

&+
Al 8= systemic error ok wE ] zlela 9l = T4
&9 transitional competence & Ho]Fi= 7o)}
3 ARG @ AR JRo]s) B HFH
< Asuw ogelE Be error & uEolvi: o
T FAH hz AAAA A 35 S.P.
Corder 4= error & nul=+i= s}ao] ojgle]o] FMl <
ol Fastths AE therl e g BA] Me]H
T gtk

oJ=1] : Did Billy have his egg cup up for him

at breakfast?

o]@ o] : Yes I showeds him.

o]¥ Y : You what?

o] gl o] : I showed him.

ol=] 1] : You showed him?

ojgle] : I seed him.

o] : Ah, you saw him.

oJ 2l o] : Yes, I sew him. G0

o] 714l ol glo]az Al7kx] ofo} el wlg Al
o 7HE error it e 5tk B F glvk
& HAANA, saw o} see o] slo], seed] HH =
AqE 58T ¥ 4 vk ek ofleld
o] FEAE] o Fo] FEo Fag AAE F
bl o] F5 YelAxE LubE yhdukg *
o7 4 sle] ofvyel errorel &g F&

(2) Adult grammar vs, Interim grammar :

3 Fwol A= Qo] H55-< teacherol koAl
learner o syl o2 Foiz 3lo] Fasivz /A
ok o] He glelsk T o8 FAHAor st
7] = 7 o] o}q_,—i ol w] »}x] 3 €] ¢ u} 1nnate ideas

2 d%do Jemg Qe et

thelr PRk oA AR gdAN gerd &3 4} 2+gkek, “One cannot really teach language
(insight)ell ¢]3 £~ 3} A (problem-solving)®] but can only present the conditions under which
Ao Wt A" FHEAIEFE el HFEo)=k it will develop simultanecusly in the mind in 1ts
dejAlAel M XA FAl R gFe] 54 F own way.”O) wel sl i ogle]rt mF
@) AP o) AL U §E AL AFAR LS AN e A B el el el
4L il]ﬂ"l el 4 Fdsck 2w drvk #z= S.P. Corder, The blgmfmance of Learner s Vrrors, /RAL V/4

PP. 164—165 “Some at least of the strategies adopted by

as those by which a first language 15 acquired.”
(28) Wilga Rivers, op. cif., p.102.

the learner of a sccond language are substantially the rame

“the student must not, as the infant does,

(xpermunt  with new combinations

and analogies, some accurate and some inaccurate. Instead he must be induced to produce the right resposes by the

teacher’s careful arrangement of the circumstances of response. His mistakes are not cute but dangerous,
they represent decremental, not incremental learning.”

(29) S.P. Corder, op. cit., pp.166—167

in that

(30) S.P. Cordder, op. cit., p.167(e|® A E A=} 2& )

(31) N. Chomsky, Aspects (1965), p.5l.
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H#5A BEE o507k B3 AelAlul oigle]d]

A A 277 k3 Qe oFd Sy HA &
& Fwal A e gubE Aolvh wbFe] by *é
o] ¥4 (adult grammar)¥] 3] 3ol Al error 7} &
g zelA gl jel e FzH-EH (interim grammar)
A ¥ dle errorobPg 2 SuhE zlo]vh #¥ gix]
1 T34 3 A0 A dd £l
=22g Aelvh o4& F “HA+s=EFree £
¥-& <] 3] ofgle]& *foots *tooths o F& Fy L
O ¢ dx o8 B Pdes By gd &
E zlelth wPEM sl o] F5Hd YA R mFl
WA ald= error ¥ SRR AdEHe dalalA v
wrls Hrpg o] ofel fom SjFele AY
o] Fobgel wheb shAzd FabEy s sl A B
obof Frta FFgch. ofglelo)sk AelE o] of
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o} &} o] : Nobody don’t like me.
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learner will seem to be stubbornly substituting

But from
all he is doing is

the native habits for target habits.
the learner’s point of view,
the best he can: to fill in his gap of training
he refers for help to what he already knows,
The problem of interferencé viewed thus reduces
to the problem of ignorance::."”®?
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there is a highly significant difference.

than just not knowing.”®®
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habit formation and the understanding of a
complex system- learning by induction, drill

“a place must be found for both

and analogy will be the commonest features of
the early stages. Genuine freedom in language
use will, however, develop only as the student
gains control of the system as a whole”® 3
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